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Abstract 
The purpose of the study is to analyze the students’ ability in communicating using English 
in a form of a project work about five different Railway Infrastructure topics which 
analyzed based on their features of spoken language when having conversation. This study 
was conducted after mid-term test for 4 weeks by giving them a project to make a video of 
their conversing in public space related to the topics given. The population were 60 students 
of the same major; Railway Infrastructure Engineering (RIL / Rekayasa Infrastruktur 
Perkeretaapian) of ITL Trisakti from two classes. The sample of the study was taken from 
RIL A class which is taught and under responsibility of the writer. There were 30 students 
which was divided into 6 groups consist of 5 students. The result shows that the students 
are already able to speak English though their word choices especially for spoken language 
features are still very limited related to the topics given. However, students nowadays love 
to perform and they are very digital literate which is the reason why they love filming or 
doing the project.  
Keywords: spoken language, project-based learning, English, communication, 
engineering, ITL Trisakti  
INTRODUCTION  
English is one of the compulsory subjects in ITL (Institut Transportasi dan Logistik) Trisakti 
although it is not the core subjects. All students in every study program should take English 
start from the third semester to sixth semester in 4 levels. There are 4 competencies or macro 
skills needed to be required by the learners which are; Reading, Listening, Speaking, and 
Writing. Moreover, English is supported by 2 aspects which are; Vocabulary and Tenses. 
Speaking skill is studied in this research because it allows students to speak up their ideas, as 
means of effective communication, and as stated by Friginal (2017) that “is essential in high- 
stakes situations, such as admission to graduate programs, job interviews in English-speaking 
settings, or proficiency tests like the TOEIC (Test of English as International Communication) 
or the TOEFL (Test of English as Foreign Language).”  
To be able to speak fluently, learners need to process information and language ‘on the 
spot’ and acknowledge language features (Harmer, 2001). There are many features for spoken 
language as well as written texts. Spoken language features, taken from UK English teaching 
resources, are accent, adjacency pairs, back channels, deixis (deictic expressions), dialect, 
discourse markers, elision, ellipsis, hedge, idiolect, non-fluency features, paralinguistic 
features, phatic talk, prosodic features, repairs, tag questions, turn taking, three-part exchanges, 
interruption, overlap, minimal responses, mirroring, emphatic stress, monitoring-device, 
micro-pause, and reformulation. Only six features are used in this study which are explained 
as follows; (1) Adjacency pairs are two utterances linked together. It could be anything; 
question and answer or two opinions or even question, answer, and comment. It is a basic unit 
of conversational organization, (2) the term back channel was designed to imply that there are 
two channels of communication operating simultaneously during a conversation. Words, 
phrases, and non-verbal utterances used by a listener to give feedback to a speaker that the 
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message is being followed and understood as an example ‘I see, really, uh huh’ (3) deictic 
expressions or deixis are words such as ‘here’, ‘there’, ‘this’, ‘that’, which are only clear to 
those who are part of the conversation, (4) discourse markers means ‘pieces of language longer 
than a sentence’ such as ‘speaking of, on the other hand, similarly’, etc (Swan, 1985). We use 
them to connect, organize, or manage what we say to express atittude, (5) elision or deletion is 
omission of one or more sounds in a word or phrase such as ‘gonna’ = going to be or ‘vegetable’ 
is read ‘vegtable’ (the second ‘e’ is omitted), and (6) hedge is a term for words or phrases which 
soften or weaken the force with which something is said such as ‘perhaps’, ‘sort of’, ‘I think’, 
etc.  
Various research related to speaking skill have been conducted. Boonkit (2010) 
conducted a qualitative research to find out how to increase speaking competence and 
confidence for undergraduate students. Other research conducted by Al Zoubi et al (2016) 
found out that the limited amount of vocabulary, feeling of embarrassment, and confusion in 
using the language were the problems faced by students in Ajloun National University in 
speaking English. On the other hand, there are study and report related to project-based learning 
for English classes conducted by Zulhana and Usman (2017) and Provenzano (2018). The study 
conducted by Zulhana and Usman (2017) mentioned that Project Based Learning applied for 
English class activity has effectively enhanced Sungguminasa (South Sulawesi) High School 
students’ ability in speaking English. While Provenzano (2018), in his report, proven that 
“students take responsibility for their learning and develop solutions for complex problems 
when their research paper becomes a PBL unit.”  
Project Based Learning or PBL as one of the learning models is a process of working 
together, solving problems, and presenting solutions. It depends on successful communication 
at every step in the process and that is the goal – getting students to communicate in English 
(Verner). The reasons teacher gives the students a PBL in their learning activities because based 
on Renard (2017) PBL (a) provides opportunities for students to use technology, (b) promotes 
lifelong learning as directed by UNESCO, (c) connects students and schools with the real 
world, (d) lends itself to formative and authentic assessment, (e) encourages students to be 
more engaged and to learn actively, (f) builds skills for college, career, and life, and (g) 
encourages imagination and creativity.  
From the seven reasons above, some of them are applied in PBL by the students of ITL 
Trisakti in this study such as the use of technology, active and creative learning and connect 
students with the real world. The students were using their mobile phone or their digitalized 
camera to shoot the video. They should create a good conversation related to the title chosen, 
choose the place and create a situation, if necessary, they should bring permission letter and be 
brave to filming in the public space using English watched by many people. The videos were 
shot in some places in Jakarta such as Manggarai railway station, MRT station, and their own 
college.  
Based on the explanation above, in the present study, the study would like to analyze 
students’ ability in communicating using English in a form of a project work about five 
different Railway Infrastructure topics which analyzed based on their features of spoken 
language when having conversation.  
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METHOD  
The type of the research was a qualitative study using spoken language features analysis. 
Merriam (2009) explained that “Education, health, social work, administration, and other 
arenas of social activity are considered applied social sciences because practitioners in these 
fields deal with the everyday concern of people’s lives. Having an interest of knowing more 
about one’s practice and indeed in improving one’s practice, leads to asking researchable 
questions, some of which are best approached through a qualitative research design.” While 
spoken language features was used as the instrument of analysis because the study would like 
to find out the students’ ability in using English for communicating despite their richness in 
vocabulary and their appropriateness in grammar. There was some research related to spoken 
language features analysis though mostly they related to children or adult (Schleppegrell; 2001, 
Schellekens; 2011) not specific of students in university or college speaking ability.  
This study was conducted after mid-term test for 4 weeks (25 November – 20 December 
2019) by giving them a project to make a video of their conversing in public spaces related to 
the topics given. There were six topics given which are; Track and Bridges, Signalling, Green 
Infrastructure, Urban Transit, Railroad Safety, and Railroad Operation. Unfortunately, the last 
topic was not discussed due to the group failure (they did not do the project/they submitted 
late). The population were 60 students of the same major; Railway Infrastructure Engineering 
(RIL/Rekayasa Infrastruktur Perkeretaapian) from two classes. In this article, RIL is preferred 
to be used as the major’s name. The sample of the study was taken from RIL A class which is 
taught and under responsibility of one of the writers. There are 30 students which was divided 
into 6 groups consist of 5 students. They were asked to discuss about each topic they liked and 
make up a dialogue about it. Then, they should inform other groups about the topic they chose 
in order to avoid the same topic used. After that, they decided kind of place and situation would 
be taken for conversing and filming. Then, they did filming using digital camera or mobile 
phone after observing and having permission if necessary. Finally, they edited the video before 
submitted and discussed in the class.  
RESULT AND DISCUSSION  
The study is discussed in terms of each features from 6 spoken language features that has been 
decided previously, which was found in the conversation from the video. The complete 
transcription of the video from 5 groups can be found in Appendices.  
(1) Adjacency Pairs  
As stated before that it is two utterances in a conversation related to question, answer and 
comment. Based on the result, group 1, 2, and 3 were using a clear, structured and definite 
questions and answers which were easy to recognize. As examples;  
Group 1→Track & Bridges A: What is the rails?  
B: Rails are metal rods for railway runways or similar vehicles such as trams and ...  
Group 2→Signalling  
A: Miss, where is the signaling lamp? Is it (the) same as the signaling of KRL Commuter Line? 
B: Oh, it’s different. MRT doesn’t use KRL Commuter Line signaling system. So, there is no the 
signaling lamp here.  
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Group 3→Green Infrastructure 
A: Oh nothing sir. This is my friend, they wanna know about green infrastructure. B: It’s a good 
topic, okay, let me tell you about green infrastructure ...  
Whereas, group 4 and 5 were using complaint, unclear questions due to using statements or 
comments instead of directly questioning and answering although there were differences; 
Group 4 still used structured sentences related to the topics while Group 5 looked like ‘chatty 
sentences’, as explained below;  
Group 4→Urban Transit 
A: I think I’m disappointed with this transit system in this area. 
B: Why do you think so? 
A: Isn’t it too far when you have to walk 350 metres, go up and downstairs only to transit from bus to 
the station? Also the pedestrian way is not friendly because it smells like a corpse. C: It is, I think (the) 
government should have (their) concern ‘bout this area.  
Group 5→Railroad Safety 
A: What time we should (we) arrive there? 
B: At 10.00 the event is starting. 
A: hm, we took the wrong hour 
B: What does it mean? 
A: Now, (it is) 8.00 am, it’s still rush hour. 
B: (Does) Rush hour means it’s really crowded? A: Yes, look (at) around us.  
(2) Back Channels  
There were limited using of back channels or in non-fluency features, it can be categorized of 
fillers, a sentence that respond the statement or question which show that the person understood 
or listen attentively to the other speaker. In group 2 and 4 there were each 3 back channels and 
in group 3 there were 5 as examples; ‘oh, well good then,’ ‘oh I see,’ and ‘oh wow, amazing.’ 
Otherwise, in group 5 although the conversation was ‘chatty’, the back channels were not found 
which shows that the conversation seemed a regular one with lack of what it should be. Group 
1 was a typical structured conversation of language used basically by students who just learned 
the language and tried to do it in academic way.  
(3) Deictic Expressions / Deixis  
Often in a conversation between two or more people who have known each other or have the 
same background knowledge, it is easy to understand the word ‘this’, ‘here’, or even the third 
singular/plural person such as ‘it’, ‘we’ or even ‘I’. However, for ‘outsider’ who suddenly 
joined the conversation, it would be a bit difficult to understand the ‘deixis’ used.  
In this study, the result showed that group 3 used the most deictic expressions such as this, that, 
here, there, I, we, with around 25 words used. Similarly, group 5 with around 22 used almost 
the same words with group 3. Group 4 used 14 words and group 1 and 2 were only using 5 and 
6 words of deixis. If we looked closely, group 1 and 2 preferred to repeat the words over instead 
of using deixis, therefore they did not have many deictic expressions in their conversation.  
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(4) Discourse Markers  
The students performed a very limited words choices especially for discourse markers such as 
in other words, similarly, as the result, moreover, and others. Their sentences were raw as 
followed a structured and academic examples or even very chatty typical regular conversation 
and did not have any academic side. The result taken from the transcription of the video showed 
that group 4 and 5 did not use any discourse markers while group 2 and 3 only used so and 
therefore. Luckily, group 1 used some of the discourse markers which were; ‘that’, ‘while’, 
‘but’, ‘conversely’, to connect sentences to be easily understood.  
(5) Elision & (6) Hedge  
From 5 groups, the elision and hedge words were used very limited. As examples, there were 
only ‘wanna’ instead of ‘want to’, ‘I think’, ‘it seemed that’ and ‘I don’t think so’ to express 
their opinions in group 2 and 4 while in other groups’ conversation, the elision and hedge were 
not found. Furthermore, in group 2 and 5, the students’ conversation had many ‘ellipsis’ or 
sentences with unstructured tenses or at least one word or some words were missing.  
CONCLUSION  
Project based learning is one of the ways to accommodate students in applying their speaking 
ability. The project made them believe in themselves in speaking and brave to use English in 
front of others. Based on the result, the students were already able to speak English although 
their words choices especially for spoken language features were still very limited related to 
topics given. However, students’ nowadays love to perform and they are very digital literate 
that is one of the reasons they love doing the project.  
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